Maths&languages guide
Mathematics research workshops held in a foreign
language in secondary schools

Introduction

3

Logistic
Information to the institution
Looking for a Mathematician
Information to the official office of national education
Search for a twinned school
Information for pupils and parents
National registration of the workshop

4
4
4
4
4
4
4

Reminder the MeJ workshop
Special meetings
Preparing the Congress
The Congress

5
5
5
6

Communication between partners

8

Pairing with a foreign school: what changes?
Language
Relationship
Means of exchange
Mobilities
Budget
Benefits

8
8
8
9
9
9
9

The role of language teacher
At the beginning of the year :
Every other week the English teacher attend the M&L workshop and :
At the end of the year:

10
10
10
10

Funding
Before starting the search
Who to ask?
What follow-up for requests?

11
11
12
13

Face to face meetings

13

Assessments
Assessment of the students’ skills developed within the M&L workshop
How to assess students skills

14
14
15

Annexes

16

2

Introduction
The Maths&Languages (M&L) Erasmus +, aimed to valorize students’ creativity and innovation
by inviting them to discover and research mathematics, based on MatLan Erasmus + project
(2014-2016).
The M&L project linked MATh.en.JEANS mathematics research workshops and language
teaching. During 3 years, it was an incubator for teachers and researchers from 5 European
countries to optimise this approach. The concept was based on twinning two groups of
volunteer pupils in two different schools.
1. In each school, volunteer pupils meet for one session per week. They work in groups
of three or four, each group dealing with the same topic, introduced by the researcher.
2. Four « seminars » bring the teams of the two schools together, to exchange in the
presence of the teachers and the researcher (may be done via Skype if needed).
3. An annual congress is organised to communicate their work and results to an audience
made from other schools’ workshops, teachers and researchers.
4. Written articles (produced after the conference) will be published the following year.

We paired 10 European high-schools and accompanied them into its mathematics research
workshops. These workshops integrated the MATh.en.JEANS approach and foreign language
learning following the model of the MatLan project. M&L workshops were inspired from a real
research approach. High level mathematical research, like science research in general, is based
on international cooperation.
Carrying out this project internationally with this 10-school community allowed us to reproduce
the interactions researchers have during their careers about research topics they shared with
their peers in the world. This strategy proposed to pupils a real immersion in doing maths as
researchers do it.
Based on this experience, you will find here all information, advice and tools to organise this
type of activity for your school.
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Logistic
The organisation of a M&L workshop needs some basics :

Information to the institution
Present the project to the headteacher, with a view to having it adopted by the administrative
board. The question of operating hours must be taken into account very seriously. If the
participation is not always remunerated to the level of the investment, it is not a question of
doing this activity on a totally voluntary basis either.

Looking for a Mathematician
The researcher is essential for the operation of a MATh.en.JEANS workshop. It is necessary to
make contacts from May/June. One of the roles of the association is to help you by putting you
in touch with a researcher, if your personal contacts are not enough. The researcher will have to
present research subjects at the beginning of the school year (the number of subjects depends
on the expected number of students: one subject for 4 or 5 students). Ideally, these should be
scheduled before the summer to allow for discussion and a quick start.
If the choice of topics is the researcher's preferred field, an exchange with the teacher is often
preferable.

Information to the official office of national education
To apply for a scientific practice workshop, you must fill in a form provided by the institution
(around April/May of year n-1, but it depends on the institution or department) and write a
sufficiently precise and developed project. Of course, the project must be detailed in all its local
aspects, and not just a simple reference to the MATh.en.JEANS association, which would be the
surest way of being refused the project.

Search for a twinned school
The search for an international twin institution should be undertaken before the summer and, if
necessary, the association should be joined.

Information for pupils and parents
It may be useful to announce the activity in a letter to be attached to the file sent by the school
to new pupils, for example in high schools for pupils enrolling in Year 10.

National registration of the workshop
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Registration as a "MATh.en.JEANS" workshop is done online on the website towards the end of
September. However, you must have given the first information (establishment, workshop
leader) by e-mail to ateliers - at - mathenjeans - dot - fr, so that the association can create an
access code for the workshop leader. The latter can then register the workshop, and then come
back to enter new information or modify it.

Basically
❏ A room every week in the school
❏ Computer in order to work during the workshop
❏ Internet connexion:
Email communication between teachers and researchers, in order to organize the
year
Communication platform such as eTwinning, Skype, Whatsapp, in order to have
video conference during the year
❏ Administrative support:
To assume the Financial support
To facilitate the organization of the year
Welcome twin students at school

Reminder the MeJ workshop
Special meetings
During the school year, the students have special meetings with the researcher (at least 3 times
a year) and video conferences with their partners who are working on the same topic.
The meetings with the researcher are focused on discussing the progress they have made and
the difficulties they have encountered during their work on the problem. The researcher offers
guidance while trying to encourage critical mathematical thinking, reasoning, creativity. The
manner in which they work is therefore as important as the solution and the result they find.
If the partners are not in the same city, they can have videoconferences.
The video conferences with the twin school working on the same topic are also regular, 3-4
times a year, and they aim at comparing different approaches to the same problem and ways of
solving it. They are done through different platforms: eTwinning, Skype, Whatsapp, that allows
students to hear and see each other and write small demonstrations on a board in order to
explain better their ideas. During their meeting they also agree on the final presentation for the
Congress and share the tasks for the PPT presentation and poster of the problem.

Preparing the Congress
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Once the research is done, the students have to make a final presentation for the congress,
usually in PowerPoint which will have to last around 15 minutes. They have to synthesize their
work and can use any kind of props in order to make their demonstration more attractive and
clearer.
They also need to prepare a poster of their problem and research, for the forum that will follow
the students’ presentations. They have to be ready to answer questions about their research
and their solution to anyone visiting their stand. The role of the poster is to summarize the proof
of the problem and to disseminate it.

The Congress
The Congress usually lasts three days, during which all the teams make their presentations
(15-20 minutes, in PowerPoint), followed by Q&A sessions, managed by a moderator who will
keep the time.
Once all the presentations have been made, a forum is organised: each team has a stand
where they present the poster and many other details of their research. Additionally, they can
use their laptop and different props if they wish.
As a team, they will have to answer questions from other interested participants who will visit
their stand and explain their work more in detail. They are also invited to go visit, in turns, other
teams’ stands and find out about other topics of research and ask questions about them.
A mathematical games interactive session can be organized in order to involve students in a
wide range of challenging logic games.
The goal of the Congress is to share ideas, experiences, and create a network of young
researchers with the same interests.
After the Congress, the teams are encouraged to prepare for publishing their papers and send
them to the MATh.en.JEANS editors.

SCHEDULE OF THE SCHOOL YEAR
❏ September
❏ Teachers meeting and establishing the number of groups/students
❏ Students-teachers meeting and presentation of MATh.en.JEANS method
❏ Researchers-teachers meeting
❏ October
❏ Students Groups (make a selection if needed)
❏ Discussions about the topics of the year by coordinating teachers and
researchers
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❏ Researchers, coordinating teachers & students meeting and distribution of the
research topics
❏ Workshop MATh.en.JEANS (coordinating teachers& students groups)
❏ Workshop MATh.en.JEANS (language teachers & students groups)
❏ November
❏ Workshop MATh.en.JEANS (coordinating teachers& students groups)
❏ Researchers&coordinating teachers& students meeting
❏ Workshop MATh.en.JEANS (language teachers & students groups)
❏ Video Conference with the partners who are working on the same topic.
❏ December
❏ Workshop MATh.en.JEANS (coordinating teachers& students groups)
❏ Researchers&coordinating teachers& students meeting
❏ Workshop MATh.en.JEANS (language teachers & students groups)
❏ January
❏ Workshop MATh.en.JEANS (coordinating teachers& students groups)
❏ Workshop MATh.en.JEANS (language teachers & students groups)
❏ Video Conference with the partners who are working on the same topic
❏ February
❏ Workshop MATh.en.JEANS (coordinating teachers& students groups)
❏ Researchers&coordinating teachers& students meeting
❏ Workshop MATh.en.JEANS (language teachers & students groups)
❏ March-april-may (depending on the Congress date)
❏ Workshop MATh.en.JEANS (coordinating teachers& students groups)
❏ Researchers&coordinating teachers& students meeting
❏ Workshop MATh.en.JEANS (language teachers & students groups)
❏ Video Conference with the partners who are working on the same topic
❏ Workshop MATh.en.JEANS (coordinating teachers&language teachers&
students groups)
❏ The students have to make a final presentation for the congress, usually in
PowerPoint which will have to last around 15minutes
❏ Prepare a poster of the problem and research, for the forum
❏ The Congress
❏ June
❏ Workshop MATh.en.JEANS (coordinating teachers&language teachers&
students groups) for articles
❏
❏ July
❏ Workshop MATh.en.JEANS (coordinating teachers&language teachers&
students groups) for finalisation of articles following the editors observations.
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Communication between partners
As soon as the list of participants to the workshop is settled, and the groups have chosen their
topics, the first step should be to create a social media group (whatsapp group works perfectly
or instagram, messenger...) with all students and teachers of the same school. That is a very
useful communication tool with your students.
For better sharing and working, it is better to avoid having some topics chosen only by students
of one school.
As soon as the students have chosen their topic, assign two teachers (one for science and one
for language) to each group to ensure the following of the work and the communication between
partners.
Next step should be to share the list of participants of each school with names, email address,
phone number, age, class, chosen topic.
With this list and in order to assess periodically the communication between twinned partners
the students should either create their own social media group around their topic (associating a
teacher of each school to the group), or you can also ask them to send a short email every other
week (one per group : some will be happy to share the responsibility, others will name a
secretary for their group), including maybe a short video explaining the latest developments in
their investigation, cc to their assigned teacher.
The most powerful tool to have them work together is the actual meeting, but in the meantime,
they will interact through video conferences.

Pairing with a foreign school: what changes?
Language
The subjects are provided in English by the researchers.
An English teacher is added to the team and will have to:
1.
2.
3.
4.

Help the students understand the subjects
Train the students to oral presentations (for video-conferences, congress)
Assess language skills all along the project
Overview the written publications

Relationship
Working with foreign teams of teachers involved in the project requires to:
1. Face cultural adaptation
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2. Discover other educational systems: teaching methods, teacher-student relationship,
teacher-family relationship
3. Meet with foreign students and compare skills and behaviours
4. Organize meetings, exchanges, experience feedback

Means of exchange
Long distance communication implies that:
1. Video-conferences take place instead of face-to-face meetings
2. Face-to-face meetings are organized in partner countries (compulsory several times in
an Erasmus+ project but depending on funding in other MEJ pairing projects)

Mobilities
In turn hosting or being hosted. When hosting, it is necessary to:
1. Develop relationship with host families who will welcome foreign students, share data
regarding their stay
2. Work in partnership with different organisms to set up a planning of cultural events and
visits (complementary to the time devoted to the mathematical projects): Museums, local
authorities…
3. Work in partnership with the school on the welcome of the foreign delegation
(material consideration such as classrooms, computers available…) and disseminate
information on all the events taking place

Budget
Pairing with a foreign school requires a much more important budget. So it is necessary to:
1. Find sponsors for financial funding (ask city administration, local shops, stores and
companies, associations…)
2. Organize different actions within the school (like selling products, chocolates…)
For example, we work in partnership with a farming High School : they provide us with
organic fruits, vegetables and plants all year round that we sell within our High School to
families and staff.

Benefits
Leading this kind of projects has several impacts:
1. A different way of studying and learning for the students with a value-added foreign
language perspective, with focus on scientific topics and international cooperation
2. The need to practise and prepare communication in order to share the research
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3. Bonding between people of different horizons linked to the project: parents, educational
community, local authorities, all the people involved at one stage in the project through
the activities
4. Bonding between the students of different nationalities and mind-opening
5. Changing minds on schooling, subjects such as mathematics, the English language, the
European countries involved and the role of the European Union

The role of language teacher
Fully involved in the project the English teacher helps a lot organizing the exchange with
partners and attended all the students' presentations either during the international congress or
the national one. Was also here for their last presentation at the faculty of sciences.

At the beginning of the year :
How to help
- works with the researchers in order to
translate the topics
- make students feel comfortable with the
language
- give students basic presentation
guidelines

How to evaluate
- evaluates the foreign language level of
each student with a grid (see examples
of the grid in annex 1)

Every other week the English teacher attend the M&L workshop and :
How to help
- Help students who need to translate
their research
- Develop the communication skills of the
students so the general public
understands their problem
- Develop the presentation skills of the
students so the general public is
interested in the presentation and is
able to ask questions afterwards
- Prepare the students before the
videoconferences by listening to their
presentation and give them feedback so
they feel more confident
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How to evaluate
- Listen to students that have already
prepared their presentation and gives
them some advices about:
o Pronunciation
o Vocabulary
- Evaluate the foreign language level of
each students with a grid

-

Give feedback to the students after the
videoconferences
Be there during the workshop which
encourages the students to
communicate in the foreign language

At the end of the year:
How to help
- Help to correct the students’ articles
that will be written in the foreign
language.
- Prepare the students before the
congress by listening to their
presentation and give them feedback so
they feel more confident
- Be present at the congress if possible at
the end of the year to reassure students

How to evaluate
- Evaluate the foreign language level of
each students with a grid and compare it
with the two previous evaluations

Some students testimonies
The practice of Shakespearian language during this workshop was a considerable asset for our
written or oral english skills. Working on the reformulation of the French English subjects indeed
led us to draw from our anglophone knowledge to transmit a comprehensible message by all.
The use of new words of vocabulary, as of new standard expressions unquestionably allowed us
to progress in this field. Lastly, we should not neglect the oral expression which was worked in
an intensive way during the congress. To involve itself to take the floor vis-a-vis a large
audience is already not French easy matter to achieve; in English, this difficulty was doubled.
We were to thus control our subject perfectly in this foreign language in order to ensure a clear
and precise clear transmission of our subject, as well as our point of view. We will thus retain
that the practice of English during the workshop will have been an experiment enriching from a
linguistic and cultural point of view. Experiment to be remade absolutely and to propose to a
maximum of pupils! Corentin, Vaclav Havel High school (Bègles, France).
I spent 3 years taking part in the workshops of MeJ, and I think that it is a good means of seeing
mathematics in another form. Indeed, the problems are posed so that it is necessary to build the
answer of any part. That enabled me for my part to exchange its ideas in a group and to listen to
those of the others. The conferences and the congresses also make it possible to acquire
certain ease with speaking with a great group about anybody, and at the same time to extend its
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field of knowledge and comprehension of mathematics, and can sometimes be sciences in
general. Ronald, Vaclav Havel High school (Bègles, France)

Funding
Before starting the search
1. Why seek funding?
The life of the workshop has a cost that cannot be covered by a single entity (institution,
association, etc.). It is necessary to look for different sources of support to ensure that the year
runs smoothly.
2.

Putting together funding application

What should appear in the files :
1.
2.
3.
4.

The project: the workshop, its values, its objective
Audiences: pupils, parents
The budget (which must mention all the applications)
The counterparts of a funding obtained: logo/ invitation to see the workshop/
post-congress presentation in the establishment with all the partners-parents

Context to the requests must be given
❏ Photos of the life of the MeJ workshop is a great value: research work, seminar, visit,
exhibitions, congress, intervention of the researcher. These images will be used to take
stock of the year and to illustrate future projects.
❏ tickets/articles for the MeJ, the conference, the researchers' visit, the exhibition of the
posters in the establishment should be written. They will be read by administration,
colleagues and students' parents. This will allow you to get a feeling of support from your
entourage and even support from some parents (see above).
❏ Participation in local events promotes the students' work, and publicises the workshop
(e.g. school open days, local science fair, maths week, etc.).
❏ The local press could be contacting during the seminars with the twin and/or during the
congress trip.
3. Budgeting for the workshop
To make and support the requests, the budget must be balanced (expenses=revenue).
Expenditure to be included :
1. registration for the MATh.en.JEANS workshop: 75 euros
2. seminars (travel) during at least 5 days in the twin city
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3. congress: coming to the congress (transport to and from the congress), hosting,
registration for students and accompanying person (including lunch and dinner):
50 euros/participant
4. optional expenses: small equipment for the MATh.en.JEANS year, and other
activities specific to the workshop during the congress (cinema, pizza night, etc.)
Income:
funding to be collected therefore. Presenting a variety of supporters/partners remains the best
option. It will enable the workshop leader to apply for smaller amounts, increase the possibility
of solidarity and show the dynamism. Indicating the institution's participation is a proof of good
faith. (That it is the responsibility of the school to cover the travel costs of accompanying
teachers.)

Who to ask?
1. Public institutions
a. At your institution
b. To the rectorate. This is possible to apply for a scientific workshop or a cultural
project. It is increasingly difficult to get money, given budget restrictions, but
overtime is available. The academic delegation for arts and culture (DAAC) or
equivalent is a precious contact for precise information, as well as the Delegation
for International Relations (DAREIC in France).
c. At the department (for colleges). Specific calls for projects for youth actions and
European collaboration are published every year. Information and contacts are
available on the department's website, at the youth direction: example in
Gironde).
d. To the region. Just like the départements, the regions strongly encourage
international collaboration in the extracurricular framework. Specific calls come
out every year,
e. To the commune. An international collaboration is always a good promotion for
the city.
2. Associations
Parents of students, National association of teachers, Rotary Club, High School Office /
Socio-Educational Centre…
3. Companies
National enterprises in STEM fields, shopping centre, banks...

Parents of pupils
They are the first point of contact for finding external funding: donations, memberships, but also
apprenticeship tax and even corporate sponsorship (their own or via an intermediary). A
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meeting to present the M&L project in the first quarter of the year is very beneficial. During this
meeting a flyer of the project can be distributed.

What follow-up for requests?
1. The headmaster and the administrative staff of the school should be aware of all
requests. It is important to obtain his or her support in this project. The headmaster may
also be the one who must send the application to the target organisation (after
agreement of the administrative board in some cases).
2. It is important to Get in touch by e-mail or telephone to make sure that the application is
received, check that it is complete and find out about the dates of the commission.
Tip: do never hesitate to call back three weeks before the commission to remind them of the
case
3. A written notification will be sent to the institution. Do not forget to contact the secretariat
to be kept informed.

Face to face meetings
Face to face meetings have a lot of advantages. Students may work together and compare their
skills with those of another group, observe and understand another point of view. They prepare
common presentations before the congress, do trial presentations, share the results with other
people. All of this improves their communication and social skills, self confidence in maths and
English. Students are proud to be able to communicate in a foreign language and to share the
results of their research with other people. Moreover, they discover a new country, new people
of other cultures.
Teachers also get many advantages thanks to this moment. Knowing their twin teachers better
will make it easier for our future teamwork. They also improve their communication skills in a
foreign language, and discover other teacher-students relations. proudness of what they have
done
Unfortunately one face to face meeting per year isn’t enough, it would be better to have two
meetings: in the beginning and at the end of the school year before the congress, but that
necessite more money.
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Assessments
Assessment of the students’ skills developed within the M&L workshop
Learning in the M&L workshops focuses on the development of skills and attitudes needed for
learning math and sciences/ computer sciences, foreign (English) language, but also for other
contexts (for instance, mastering specific work techniques needed in higher education).
Figure 1. Diagram of competences students develop in the M&L workshops

For this reason, we believe that learning in the M&L workshops aims to develop competences
and, as a natural consequence, assessment should target the competences developed.
Assessment in this context does not aim to rank students by establishing what level of mastery
of a particular competence they have reached. Assessment aims to establish whether the
research activity that we invite the students to carry out contributes to competence
development, which competences have been developed and what is the size of the students’
progress. We will list below the major aspects we think we should keep in mind when we aim to
assess competencies students develop in the M&L workshops:
1. Assessment is aimed at learning, allowing students to observe the evolution of
their own competences, in other words, this type of assessment is of
formative nature, it is an assessment for learning.
2. Both students and teachers should be engaged in the assessment process.
We encourage the use of self-assessment and peer assessment, which
support the students’ understanding of how they learn and of the process they
undergo in the development of their competences. In this way, we believe that
assessment also contributes to learning how to learn.

15

3. For carrying out the assessment, the competences need to be operationalised
and the students need to understand the behaviours that demonstrate that
a certain competence has been mastered. In this manner, assessment
provides a clear description of the expected results.
4. We should not fall into the trap of thinking that anyone can assess themselves
or someone else (e.g. a peer). We are aware that although students are honest
and well-meaning when they self-assess or assess their peers (for the purpose of
supporting learning), they need to be prepared for this evaluative approach.
They need to understand the expected results of learning, the assessment tools
that they are going to employ and to practice – under guidance – the use of the
various assessment methods.
5. We are mainly interested in the approach and the process that students go
though as they carry out the research, and not necessarily the solutions to the
problem. Consequently, this is process- assessment.
6. Assessment should generate information that is easily understandable for
students and teacher, and provide useful feedback for the improvement of
learning and for new learning opportunities.
7. Assessment should be valid, in other words, there needs to be coherence
between how assessment is planned and how the results of the assessment are
used.
The publication Guidelines for assessing students’ skills developed through math research –
Handbook for teachers includes the methodology of assessing three competences students
develop in these workshops: collaborative problem solving, use of aids and tools, and written
and oral communication skills for sharing the research results. The authors also the process of
developing the competence assessment methodology/ instruments. The approach in the
development of the assessment methodology can be used for the development of assessment
methodologies of the other competences developed in the M&L workshop as well.
The Common European Framework of Reference for Languages (CEFR) is a flexible tool to be
adapted to the specific context of M&L workshop as the level system can be adapted for the
development of learning /teaching objectives and for assessment.

How to assess students skills
Assessment templates are available in annexe 2
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Annexes
1. Annex 1: Examples of 2 english evaluation grid
2. Annex 2: Examples of skills assessments templates
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Annex 1
Here are examples of the English evaluation grid that have been used for each student

Charline (Year 11) January 2019
January 2019
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May 2019
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Assessement Skills « Mathandlanguages »

2 juin 2019

Quand je suis curieux d’une chose, mathématique ou autre, je l’interroge. Je l’interroge,
sans me soucier si ma question est peut-être stupide ou si elle va paraître telle, sans
qu’elle soit à tout prix mûrement pesée.
Récoltes et semailles, A. Grothendieck 1 , pp. 128-129

1 Resolution of problems
1.1 Comprehension of problems
The research of a solution starts with the analysis of the problem. This stage begins with a good
comprehension of the topic. This comprehension enables to identify the unknown, data, and conditions of the problem.
The unknowns of the problem, or at least those which appear at first reading can be correlated
with the data and the conditions of the problem so as to reduce their number whenever possible.
Table of skills « Compréhension of the problem »
Item
Identify the unknown
Identify the data
Knowledge of vocabulary

NA

IP

PA

AA

NA

NA

IP

PA

AA

NA

Table of skills « Modellling and conjecture »
Item
Experiment using software tools
Modelling the problem with mathematical tools
Create a geometric or numerical simulation

1.2 Plan to solve the problem
For the making of a plan to solve the problem, it is essential to get an overview on the analysis of
the topic. You need to check if the problem to be solved is similar to a situation already encountered
or resolves for example to find a problem connected to it.
If solving the problem is not possible, we can use
1. Alexander Grothendieck est un mathématicien français, né le 28 mars 1928 à Berlin et mort le 13 novembre 2014 à
Saint-Lizier, près de Saint-Girons (Ariège). Il est considéré comme le refondateur de la géométrie algébrique. Il est lauréat
de la médaille Fields en 1966.
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• a more particular problem linked with it ;
• or a more general problem linked with it ;
• or a similar problem.
Table of skills « Plan to solve the problem »
Item
Formulate an equivalent problem
Modifiy the problem for a simplification
Divide the problem into sub-problem
Select good notations

NA

EA

PA

AA

NE

NA

EA

PA

AA

NE

1.3 Solving problem
Table of skills « Reasoning »
Item
Reasoning by analysis and synthesis
Reasoning by equivalence
Reasoning by contraposition
Reasoning by induction
Reasoning by disjunction of cases

2 Communication
In MATh.en.JEANS workshop together with Erasmus, the communication takes place at different
levels
• during the cooperative research every weekly session ;
• during the annual congress.

2.1 Cooperative research
Table of skills « Cooperative research »
Item
Ability to listen to team mates and twin partners
Ability to share information
Ability for self-assessement
Respect

NA

EA

PA

AA

NE

NA

EA

PA

AA

NE

2.2 Communication
Table of skills « Communication »
Item
Translation symbolic language to natural language
Knowledge of mathematic vocabulary in English
Expression understandable and concise
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NAME : ………………………………………………………
……………………………………………

Date :

Written presentation self / teacher assessment

- I have used technologic tools to investigate and advance in my research.
No

A little

Average

Quite

Yes

- I have detailed the steps my team went through while investigating the topic during the year.
No

A little

Average

Quite

Yes

Average

Quite

Yes

Quite

Yes

Average

Quite

Yes

Average

Quite

Yes

- I have included diagrams to clarify my purpose.
No

A little

- I have obtained important results which I have presented clearly.
No

A little

Average

- I have used a software to make a clear presentation of my results.
No

A little

- I have used pictures to illustrate my work this year.
No

A little

NAME : ………………………………………………………………
……………………………………………………………

Date :

Oral presentation self / teacher assessment
-

I have presented my subject clearly, in details, using examples and diagrams or figures so that the public
could really understand the topic.
Not really

-

Quite

Yes

A little

Average

Quite

Yes

A little

Average

Quite

Yes

A little

Average

Quite

Yes

A little

Average

Quite

Yes

A little

Average

Quite

Yes

A little

Average

Quite

Yes

A little

Average

Quite

Yes

Quite

Yes

Quite

Yes

I have taken a real part into the oral presentation itself.
Not really

-

Average

I ended my presentation specifying what remains to be achieved, which leads I still have to follow.
Not really

-

A little

I have involved the audience in my presentation.
Not really

-

Yes

I have used a presentation software which permitted a clear presentation of my work.
Not really

-

Quite

I understand and I have explained all the definitions and properties I have used.
Not really

-

Average

I have clearly presented the important results.
Not really

-

A little

I started with simple cases, before presenting general results.
Not really

-

Yes

I know the adequate vocabulary for my presentation.
Not really

-

Quite

My slides are clear and lightly loaded, my purpose is illustrated.
Not really

-

Average

I understand and I’m able to explain and demonstrate all the words and tools I use in my presentation.
Not really

-

A little

A little

Average

I have been able to answer questions about my topic.
Not really

A little

Average

-

I feel more comfortable with speaking English in public
Not really

A little

Average

Quite

Yes

NAME : ………………………………………………….
…………………………

Date :

Work in team self assessment

I attend the workshop each week.
No

Yes

I share my ideas with my group, I try to convince my partners.
Never

Sometimes

Often

Very often

Always

I listen to the suggestions of others and make remarks, give my opinion.
Never

Sometimes

Often

Very often

Always

Often

Very often

Always

Very often

Always

I send news each week to my Romanian partners.
Never

Sometimes

I send a summary of our work to my Romanian partners each month.
Never

Sometimes

Often

I am involved in the videoconferences organized with our Romanians partners.
Never

Sometimes

Often

Very often

Always

I participate to the workshop sessions organized with our Romanians partners.
Not really

A little

Average

Quite

Yes

Very often

Always

I am involved into the writing of the article of my group.
Never

Sometimes

Often

I participate into the preparation of the slides for the oral presentation.
Never

Sometimes

Often

Very often

Always

I participate into the organization of the interactive presentation at the stands.
Not really

A little

I feel comfortable with speaking English in public.

Average

Quite

Yes

Not really

A little

Average

Quite

Yes

